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1. Foreword 
  
The Annual Strategic Impact Assessment Report (ASIAR) provides a high-level evalua�on of the 
College’s progress in delivering its Strategic Plan and the wider impact on learners, staff, and the 
community. It replaces the tradi�onal Self-Assessment Report and serves as a strategic lens through 
which we assess effec�veness, responsiveness, and ambi�on. 

The 2024/25 academic year marked a cri�cal turning point for Luton Sixth Form College. With the post-
pandemic stabilisa�on period concluded, the College has shi�ed focus towards consolida�ng academic 
delivery, strengthening accountability, and tackling variability in performance. Decisive changes will 
include reforms to forecas�ng, the realignment of interven�ons, and priori�sa�on of our G12 A Level 
and V10 Voca�onal subjects, which together represent the majority of our curriculum and student 
impact. 

The 2024/25 year also signalled the end of the 16–19 Tui�on Fund, requiring a transi�on away from 
targeted external funding towards faculty-led interven�on, sharper monitoring, and consistently high-
quality classroom teaching. While academic outcomes have shown progress, par�cularly in high-
enrolment A Level subjects, results indicate that further improvement is required to secure sustained 
gains. 

The ASIAR draws on a broad evidence base, including outcomes data, student voice, safeguarding, 
finance, and des�na�ons. It is supported by the Academic Excellence Playbook and benchmarked 
against na�onal comparators through the Nick Allen Six Dimensions Report series. This evidence 
enables governors and stakeholders to assess LSFC’s standing in terms of achievement, inclusion, 
value-added performance, and progression. 

Our aim is to provide transparency and strategic clarity on how well we are mee�ng our priori�es and 
where further work is needed. LSFC remains commited to serving its ambi�ous students and wider 
community with integrity and excellence, supported by dedicated staff and strong partnerships with 
local employers and universi�es. 

Future reports will con�nue to use the Balanced Scorecard framework, reviewed throughout the year 
to maintain accountability, track progress, and inform con�nuous improvement. 

2. Overall performance 2024/25  
 

 Headline outcomes in 2024/25 show a decline in both A Level and Vocational performance 
compared to the previous year, with value-added results falling further below national 
benchmarks. The overall A Level pass rate dropped to 93.7% (down 0.9% from 2023/24 and below 
the national rate of 97.8%), while value-added declined from -0.12 in 2024 to -0.39 in 2025. The 
3-year average for A level valued added is now -0.18. High grades (A*–B) showed a sharper fall, 
down 5.2 percentage points from 43.2% to 38.0%. The number of U grades increased significantly, 
from 91 in 2024 to 124 in 2025, raising concerns about performance at the lower end of the 
spectrum. 

 Of the 31 A Level subjects delivered, only 9 achieved above-expected value-added outcomes, 
while 22 performed below expectations. This reflects national benchmarking through the Sixth 
Sense dataset, which highlights persistent underperformance in several high-enrolment subjects 
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— notably Biology, Chemistry, Physics, Maths, and English Language — where outcomes remain 
below those of students with comparable prior attainment 

 Vocational performance presented a similarly mixed picture, with only 6 of 27 subjects achieving 
above-expected value-added scores. The triple award Biomedical Science course maintained a 
100% pass rate but saw a decline of 4.9% in high grades. Both pass rates and high grades fell for 
the double and single awards, with declines of 3.2% and 0.2% in pass rates, and 9.6% and 1.4% in 
high grades respectively. 

 Across both pathways, students entering with an average GCSE score below 6.0 continue to be at 
significantly higher risk of underachievement or failure. This reinforces the central insight of the 
Academic Strategy Playbook: consistent classroom practice, robust intervention, and more 
accurate forecasting are critical to closing gaps. 

 At Level 2, outcomes were broadly stable, though English saw a slight fall in the percentage of 
students achieving grade 4 or above (45.3%, down 1% against a national average of 20.9%), while 
Maths showed a modest improvement (25.6%, up 0.1% against a national average of 17.1%). First 
certificate success rates improved to 55.1%. These results confirm that while intervention is 
securing incremental gains in some areas, inconsistencies remain pronounced across Level 2 
provision. 

In summary, 2024/25 has underlined that performance variability across subjects and pathways 
remains the College’s most urgent strategic challenge. Outcomes demonstrate that while there are 
isolated areas of strength, sustained improvement will only be achieved through greater consistency 
in teaching quality, sharper accountability for underperformance, and more effec�ve use of 
interven�ons and data to secure progress for all learners. 

 
3. Teaching and learning quality  

 
 The College has continued to invest in strengthening teaching and learning, with a strong emphasis 

on evidence-informed practice, targeted CPD, and more systematic use of assessment data to 
inform classroom interventions. In 2024/25, priorities have focused on closing attainment gaps, 
particularly for students with lower prior attainment (GCSE <6.0), and embedding strategies for 
stretch and challenge across the curriculum.  

 However, despite these efforts, outcomes show that improvements in classroom delivery have not 
yet translated consistently into student progress. High-grade achievement in A Levels declined 
(from 43.2% to 38.0%), and value-added performance remains variable across departments. Lesson 
visits and learning walks confirm that while there are pockets of strong practice, inconsistency 
persists — especially within high-enrolment G12 subjects.  

 As part of the Academic Strategy Playbook reforms, accountability for intervention and progress 
has been more clearly devolved to subject teachers and faculty leaders. Academic Improvement 
Mentors (AIMs) have been repurposed to focus on high-grade performance, while responsibility 
for underachievement — particularly students ending Year 1 with D/E/U grades — now sits within 
curriculum teams. This represents a deliberate move towards faculty-led ownership and 
accountability.  

 To support this shift, Assessment Checkpoints (ACPs) and trial exams will now be standardised 
across departments. Insights from ACPs will feed into structured “ACP-to-Action” cycles, with 
outcomes formally shared with students via ProMonitor and followed up through regular learning 
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conversations. A randomised validation process, led by the Director of Curriculum Operations, has 
been introduced to reduce disguised compliance and ensure that impact in the classroom can be 
clearly evidenced.  

In summary, a sharper emphasis is needed on consistency, standardisa�on, and the 
fundamentals of high-quality teaching. This includes ensuring that core expecta�ons — such as 
feedback, homework, and assessment prac�ce — are being met reliably across all classrooms. 
While the Professional Development Team has made valuable contribu�ons through coaching 
and teacher development, there is recogni�on that this focus now needs to be rebalanced with 
reinforcing the essen�als of great teaching, consistently applied. This is not a cri�cism of the 
team’s work, but a necessary recalibra�on to ensure that professional development directly 
strengthens classroom prac�ce and aligns with the College’s teaching standards.  

4. Student support and well-being  

 In 2024/25, the College implemented a significant realignment of its student support model, 
particularly in relation to attendance and well-being. Progress Coaches have been strategically 
repositioned to focus on attendance and punctuality, underpinned by the principle that sustained 
presence in class is not simply a pastoral matter but a critical enabler of academic success. 

 The end of the 16–19 Tuition Fund in 2023/24 created challenges in sustaining intensive small-
group and one-to-one tuition. In response, the College launched a new pastoral framework, 
embedding targeted interventions within curriculum teams and supported by a refreshed mental 
health and well-being strategy. This holistic approach combines academic, emotional, and 
psychological support, aiming to enhance student resilience and long-term success. 

 Despite these changes, attendance and retention remain below expectations, with particular 
concern for vulnerable groups and learners in certain subject areas. Addressing this will require a 
whole-college focus over the next two years, supported by stronger use of data to drive early 
intervention, reduce absenteeism, and minimise lost learning. Improved tracking and escalation 
protocols are now being introduced to strengthen accountability for attendance at all levels. 

 Destination outcomes, by contrast, remain a notable strength. Early indicators for 2024/25 show 
that: 

o 99.3% of students completing their course progressed to a positive destination. 
o 13.95% progressed to a Sutton Trust 30 university (up from 10.26% the previous year). 
o 0.61% were classified as NEET, significantly below the local average of 2.3%. 

In summary, while LSFC’s des�na�on outcomes remain sector-leading, addressing persistent 
weaknesses in atendance and reten�on is an urgent strategic priority. Embedding data-driven 
accountability, alongside a whole-college culture that treats atendance as a non-nego�able 
founda�on of success, will be cri�cal to improvement in 2025/26. 

5.  Inclusion and diversity  

 Luton Sixth Form College remains proudly committed to equality, diversity, and inclusion across all 
areas of college life. Our student body continues to be one of the most diverse nationally, with 86% 
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of learners identifying as from ethnic minority backgrounds — significantly above the local 
population benchmark of 41.7%. This diversity is both one of LSFC’s greatest strengths and a central 
part of its educational mission. 

 Gender trends in 2024/25 show female students again making up the majority of enrolments across 
both A Level and Level 3 Vocational programmes. Female learners outperformed their male peers, 
with a +4.1% pass rate advantage at A Level and +5.2% at Level 3 Vocational, continuing a pattern 
of stronger outcomes for female students across pathways. 

Performance by ethnicity, learning need and disadvantage 

 The 2024 Nick Allen JEDI (Justice, Equality, Diversity, Inclusion) reports reaffirm that while headline 
pass rates across demographic groups remain broadly equitable, there are persistent gaps in high-
grade attainment and progression, particularly for disadvantaged learners and specific ethnic 
cohorts. Key findings include: 

• A Level outcomes 
o Bangladeshi students recorded pass rates 1% or more below the college average. 
o Pakistani, Bangladeshi, and Other Asian heritage students achieved high grades more 

than 1% below the average. 
o Students with identified learning difficulties/disabilities (LDD) achieved outcomes 

broadly in line with peers. 
o Students in receipt of Free College Meals (FCM) had pass rates 2.9% below the 

average and high grades 5.7% below — the most significant equity gap at A Level. 
• Vocational Level 3 outcomes 

o Bangladeshi and Pakistani students recorded pass rates more than 1% below average. 
o Both groups also recorded high-grade percentages more than 1% below the average. 
o Students with LDD performed broadly in line with peers. 
o Students in receipt of FCM recorded pass rates and high grades within 1% of the 

average. 

 These findings confirm that LSFC’s commitment to widening participation continues to deliver 
equitable access, but inconsistencies in attainment — particularly high-grade performance for 
disadvantaged and some ethnic minority students — remain a strategic challenge. Tackling these 
gaps requires a systematic and measurable approach, including standardised stretch-and-
challenge strategies, subject-specific interventions, and stronger accountability for equity of 
progress across all curriculum areas. 

 In response to these findings, the College has: 
 

o Embedded JEDI analysis into all G12/V10 subject reviews and department action 
planning.  

o The Nick Allen Six Dimensions Framework is now a core part of our subject leader 
training, helping staff interpret their group-level performance more insightfully. 

o The G12/V10 Task and Finish Group, chaired by the Principal, will monitor progress in 
narrowing identified group gaps, with regular review of outcomes for key 
demographic segments.  
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o From 2025/26, ACP and trial exam data will be disaggregated by group to enable 
earlier identification of students most at risk of underachievement. 

o The Progress Coach realignment to focus on attendance and marginal students will 
also be leveraged to target groups identified through JEDI risk indicators. 

 
 Despite the continued gap in high-grade performance for disadvantaged and underrepresented 

groups, the College remains determined to close these disparities and build a truly inclusive and 
aspirational culture where all students can thrive. 

 
In summary, while overall pass rates across different groups remain broadly equitable, persistent 
gaps in high-grade atainment for disadvantaged learners and some ethnic minority cohorts 
represent a significant strategic challenge. Closing these gaps requires a more systema�c approach 
— ensuring that equity is embedded in classroom prac�ce, subject-level accountability, and 
interven�on strategies — so that LSFC’s diverse intake consistently achieves outcomes that reflect 
its poten�al and the College’s mission of social mobility. 

 
6. Financial Management  

Luton Sixth Form College continues to demonstrate strong and stable financial performance, 
underpinned by careful budgeting, robust cost controls, and effective strategic planning. This has 
enabled the College to deliver on its priorities, invest in infrastructure, and sustain financial resilience 
despite wider sector pressures. 

 In 2024/25, the College benefited from consistent operating surpluses, allowing investment in 
teaching, learning, and facilities. Recent projects — including the creation of new staff work areas, 
additional classrooms and study space, upgraded IT provision, and refurbished teaching 
environments — have strengthened both the student and staff experience while expanding 
capacity to meet future demand. 

 Pay costs remain tightly managed, with the staffing establishment aligned to curriculum and 
support needs. Following minor restructuring in 2023/24, the College continues to meet SFCA 
recommended pay awards and operates within the benchmark of staff pay not exceeding 70% of 
turnover. 

 Student numbers and income streams remain stable, though the College has experienced a 
modest decline in market share, reflecting intensified post-16 competition locally. Prudent 
financial management, supported by targeted investment, government capital grants, and 
judicious use of reserves, has safeguarded the College’s competitive position while maintaining a 
high-quality, industry-relevant learning environment. 

 The College continues to refine its operational base in line with regional education and skills 
priorities, ensuring alignment with long-term demand. This approach reduces risk exposure, 
maintains financial stability, and enables senior leaders to focus on academic performance, 
quality improvement, and strategic growth. 

In summary, LSFC’s financial posi�on remains stable and well-managed, with prudent use of 
reserves, strong cost controls, and targeted investment enabling the College to sustain quality 
provision. However, rising costs, modest declines in market share, and the wider funding 
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environment underline the need for con�nued vigilance. Maintaining efficiency while protec�ng 
investment in teaching, learning, and estates will be cri�cal to ensuring long-term resilience and 
strategic growth. 

7. People, Culture and Accountability 
 
People remain the College’s most important asset, and the College con�nues to demonstrate strength 
in workforce planning and development. Staffing remains well-matched to organisa�onal needs, with 
turnover rates consistently below the AoC benchmark.  
 
 This year saw a growth in establishment to support priority areas such as safeguarding, SEND, and 

curriculum operations. All staff are either fully qualified or progressing appropriately towards 
qualification, underpinned by continued investment in targeted CPD, leadership development, and 
high-quality induction. 

 Staff wellbeing is supported through a strong work–life balance policy, confidential counselling 
services, and a staff-led Wellbeing Forum. Positive partnership with trade unions has ensured 
positive industrial relations and effective resolution of individual staffing cases. Safeguarding and 
Health & Safety remain highly effective, with external assurance processes (including Ofsted) 
affirming the College’s proactive and embedded safeguarding culture. 

 At the same time, the College recognises that challenges remain. The staff engagement survey has 
stabilised after a two-year decline, but workload and communication continue to be cited as 
concerns. Despite significant investment in support and systems, these pressures have not 
translated into improved student outcomes, highlighting the need for a stronger culture of 
accountability and evidence of impact. To address this, the College is strengthening mechanisms 
for staff voice, developing middle leader capacity, and embedding a “trust but verify” approach to 
ensure that professional autonomy is matched with measurable gains in student progress. 

 
In summary, LSFC con�nues to demonstrate strength in workforce stability, staff development, and 
posi�ve industrial rela�ons, underpinned by a clear commitment to safeguarding and wellbeing. 
However, the challenge ahead lies in ensuring that professional trust is consistently matched by 
accountability and evidence of impact. Strengthening expecta�ons around teaching standards, 
verifying consistency in delivery, and embedding leadership capacity at all levels will be essen�al to 
sustaining a high-performance culture across the College. 

 
8. Strategic Partnerships and Community Engagement  
 
Luton Sixth Form College continues to invest in purposeful partnerships that enhance student 
opportunity, strengthen progression, and reinforce our role as an anchor institution within the local 
and regional education ecosystem.  
 
 In 2024/25, collaborations with businesses, universities, and third-sector organisations expanded 

work experience, apprenticeship, and volunteering opportunities, while subject areas most aligned 
to local skills needs — including STEM, Business, Economics and Law — accounted for over half of 
A Level enrolment. This demonstrates the College’s continuing contribution to regional priorities 
and the local skills pipeline. 
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 The longer-term impact of these partnerships is evidenced in the 2025 HESA outcomes, which show 
that: 

o 77% of alumni achieved a First or Upper Second-Class Honours degree, matching Sixth 
Form College averages and outperforming the broader state sector. 

o 85.2% of students progressed successfully from their first to second year of higher 
education — a key indicator of resilience and preparation. 

o A smaller, targeted cohort achieved a continuation rate of 93%, comparable with 
independent schools. 

 These outcomes reinforce LSFC’s national reputation as a leader in social mobility, particularly for 
first-generation university applicants and learners from underrepresented backgrounds. They 
confirm that our pre-university preparation — including tutorial programmes and guidance 
services — delivers meaningful long-term impact. 

 However, the data also highlights areas for improvement. At 11.1%, the proportion of alumni 
leaving university without a degree is slightly above the sector average, underlining the importance 
of further strengthening our pre-university transition and resilience support. In response, the 
College is developing structured progression programmes for all Year 13 students, focusing on 
resilience, independent living, academic expectations, and mental health. 

 The Sixth Sense Destinations Analysis for A-level students at LSFC (2024–25) offers rich insights into 
post-18 progression outcomes — particularly university destinations — and compares actual 
performance against value-added benchmarks, with breakdowns by student characteristics.  There 
is strong progression, with 81% of A-level students progressing to university with a value-added 
score of +13. Ethnic minority students have a VA score of +14. However, although our students do 
well in securing university places, they underachieve when it comes to top-tier access (Sutton 
Group), especially White students, low-income students, and even high prior attainers. The Sutton 
Group VA of –7% may indicate systemic barriers or guidance gaps. 

 Looking ahead, LSFC is actively strengthening careers/personal development participation 
strategies, enhancing university guidance and application support for top-tier institutions and 
further developing strategic university partnerships to expand contextual admissions, transition 
support, and joint outcome tracking. A new Alumni Mentoring and Outcomes Programme will 
launch in 2025/26, celebrating success stories, connecting current students with former learners, 
and building aspiration and belonging across generations. 

 These actions ensure that LSFC’s partnerships are not transactional but transformational — shaping 
student opportunity and success while at college, and sustaining their outcomes long after they 
leave. 

In summary, LSFC’s partnerships with universi�es, employers, and the wider community are 
delivering meaningful long-term impact, par�cularly in advancing social mobility and progression to 
higher educa�on. The key challenge now is to ensure these partnerships consistently translate into 
stronger des�na�on outcomes for all learners — especially increasing the propor�on progressing to 
top-�er universi�es and reducing the propor�on who do not complete their degrees. 
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By strengthening transi�on support, alumni mentoring, and targeted collabora�on with higher 
educa�on ins�tu�ons, LSFC can ensure its partnerships are not merely transac�onal, but 
transforma�onal — sustaining success well beyond students’ �me at college, and securing las�ng 
benefits for learners, families, and the wider community. 

9. Governance and Leadership    

In 2024/25, the College has demonstrated robust and adaptive leadership during a period of significant 
reform and performance recalibration. The Senior Leadership Team (SLT), working in close partnership 
with the Governing Body, has taken decisive steps to address underperformance in key curriculum 
areas while safeguarding financial stability, staff wellbeing, and long-term institutional resilience. 

 Governance remains a strength, with the Board providing effective oversight and constructive 
challenge. Governors have engaged meaningfully with emerging risks, particularly around 
curriculum quality, forecasting reliability, and progression disparities. An external review of 
governance in 2024 confirmed that the College benefits from an experienced and committed 
governing body, while recommending further refinements in succession planning, risk reporting, 
and stakeholder engagement. These are now being implemented through a refreshed Governance 
Action Plan. 

 At leadership level, there is now a stronger focus on accountability for outcomes, particularly in 
high-enrolment G12/V10 subjects where previous interventions had limited impact. To drive 
improvement, a new SLT-led Task and Finish Group has been established, bringing together 
curriculum, data, and teaching and learning leadership under the direct chairmanship of the 
Principal. This has created a sharper line of sight between governance, leadership, and classroom 
impact. 

 The College continues to benefit from a values-led culture of leadership. However, as the external 
environment grows more complex — including the potential transition to Multi Academy Trust 
(MAT) status — strengthening leadership capacity and capability will be essential. Priorities 
include deeper succession planning, pipeline development, and targeted investment in strategic 
leadership skills to ensure resilience through the next phase of institutional growth. 

In summary, governance and leadership remain central strengths of the College, but the coming 
period will demand a more relentlessly impact-focused approach. Continued self-reflection, 
accountability for improvement, and external benchmarking will be critical to sustaining progress in 
2025/26. 

10. Strategic Challenges & Risks 

The College continues to deliver strong outcomes overall, with clear evidence of teaching excellence, 
though this is not yet consistent across all areas. Emerging patterns of underperformance risk 
becoming normalised, and inconsistencies in value added suggest that progress beyond headline 
grades is not being secured with sufficient reliability. Our most vulnerable students, particularly those 
entering with lower prior attainment, are not making the expected gains, while students with average 
GCSE scores below 6.0 are underperforming most significantly across both pathways. Although there 
are strong examples of excellence, the strategic challenge for the College is to embed this consistently 
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across all provision, ensuring that no group of students is left behind and that the College maintains 
its sector-leading position. 

A sharper focus is being placed on high-enrolment subjects — specifically the G12 A Levels and V10 
Vocational qualifications. This is not at odds with our principle of equity; rather, it reflects a deliberate 
strategy to maximise impact where the greatest number of students are affected. These subjects 
account for the majority of enrolments and therefore exert the largest influence on overall college 
performance, value-added scores, and progression outcomes. By improving consistency, teaching 
quality, and intervention impact within these areas, the College can secure rapid gains that benefit 
the majority of learners, including those with lower prior attainment. At the same time, targeted 
support for smaller subjects and vulnerable cohorts will continue, informed by JEDI analysis and 
Progress Coach interventions. In this way, LSFC’s strategy combines scale with equity: ensuring that 
systemic improvement strengthens outcomes for all without leaving individual students behind. 

Key strategic risks can be summarised as follows: 

• Inconsistent outcomes in high-enrolment subjects: Performance in our largest A Level and 
Vocational subjects continue to fall below value-added and high-grade benchmarks. Without 
sharper accountability and earlier intervention, this poses a material risk to overall outcomes. 

• Forecasting and ownership of progress: Variability in assessment and prediction undermines 
accuracy and timely intervention. Greater rigour is required to ensure subject teams take full 
ownership of student outcomes, with leaders holding them to account. 

• Cultural compliance vs. impact: Too much activity is not translating into measurable student 
progress. A stronger “trust but verify” culture is needed so that effort and process consistently 
result in improved outcomes. 

• Attendance and retention: Persistent underperformance in student attendance and retention 
is a structural barrier to progress. Clearer accountability mechanisms are required to secure 
improvement at cohort and subject level. 

• Equity gaps: Disadvantaged students and those with lower prior attainment are not achieving 
in line with peers. Closing this gap requires a more systematic approach to accountability for 
equity of progress across all curriculum areas. 

• Financial resilience: Rising costs and funding pressures remain a strategic risk. Governors 
must ensure the College sustains efficiency and value for money while protecting investment 
in quality. 

• Staff accountability and engagement: While workload pressures are often cited, outcomes 
have not improved in parallel. Professional trust must now be matched with stronger 
verification and evidence of impact, ensuring staff are fully accountable for student progress. 

In summary, these themes highlight that the College’s future success depends not only on preserving 
strong outcomes where they already exist, but on embedding consistency, equity, and resilience 
across all areas of provision. For governors, the central challenge is to ensure that the College 
remains strategically focused on narrowing gaps, strengthening accountability, and sustaining staff 
and financial capacity, so that the College continues to deliver sector-leading outcomes in an 
increasingly challenging environment. 
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11. Balanced Scorecard: Strategic Performance Overview 
 
The balanced scorecard provides a high-level overview of LSFC’s performance across academic 
outcomes, ins�tu�onal health, and organisa�onal resilience. It highlights where the College is mee�ng 
or exceeding expecta�ons, while also making clear the areas requiring urgent improvement — 
par�cularly value-added outcomes, high grades, and atendance. This summary enables governors to 
see, at a glance, the College’s strengths and vulnerabili�es, ensuring oversight remains focused on the 
most material risks to performance and sustainability. Overall, the scorecard confirms that while LSFC 
remains financially stable and organisa�onally resilient, the overriding priority for 2025/26 must be 
accelera�ng improvements in value-added, high grades, and atendance in order to secure consistently 
strong outcomes for all learners. 
 
Full Time Level 3 A Level Learners (16–18 years): Strong student intake profile but 
underperformance in value-added, pass rates, and high grades remains a cri�cal concern. 

  Below expecta�ons  Meets expecta�ons  Above expecta�ons  

Student profile  Avg. incoming GCSE score: 6.2 (Nat: 6.3)     
   
   

   
   

  

Points per entry  <Nat      
   

   
   

VA Score  -0.39  

EDI Analysis  EM -0.41  

Pass rates  93.7% (Nat:97.8%)  

High Grades  38.0%   

Atendance 81.0% 
(SFC: 90.9%) 

  

 
Full Time Level 3 Voca�onal Learners (16–18 years): Stable student profile and points per entry, 
yet value-added and high-grade outcomes con�nue to fall below expecta�ons. 

  Below expecta�ons  Meets expecta�ons  Above expecta�ons  

Student profile  Avg. incoming GCSE score: 4.4 (Nat: 4.7)     

   
   
   

   
  

Points per entry  ≅ Nat  
VA Score  -0.39     

   

   
   

EDI Analysis  EM -0.38 

Pass rates  92.7%  

High Grades  47.1%  

Atendance 76.0%  
(SFC: 79.1%)  
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Cross-College Dashboard: Organisa�onal resilience is strong — par�cularly staffing, finance, and 
safeguarding — but atendance, reten�on, and market share highlight risks to future performance. 

 Below 
expecta�ons  

Meets expecta�ons  Above expecta�ons  

Inspec�on Ra�ng  Overall Effec�veness’ grade “Good”    

Our staff  Staff Turnover 11.4%: LSFC 2023-4 15.4%   
Financial strength  Pay % of Income 69.2%: SFC 70%    

  Reten�on  97.7%      

Market share  60%       
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