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Document Title Careers Education, Information, Advice & Guidance 
(CEIAG) Policy 

 
 

Document Type Policy x Code  Procedure  Strategy  

Approved by PMG x F&GP  Audit  Corporation x 

Date of final approval April 2026 Date for review April 2029 

Owner Director of Safeguarding Behaviour and Attitude 

 
College Values 

Students: as the focus for the work of everyone at the College 
Mutual Respect: caring for and valuing students, staff, governors and our community 
Integrity: honesty, hard work and personal and social responsibility 
Learning:  a passion for learning and its capacity to change lives 
Excellence:  high aspirations, high standards and high achievement 

 

 

1. Purpose and Status of the Policy 
This policy sets out the framework through which Luton Sixth Form College discharges its statutory 

responsibilities for Careers Education, Information, Advice and Guidance (CEIAG). It articulates the 

College’s intent, leadership accountability and assurance arrangements, rather than the operational 

delivery of careers provision, which is set out in associated strategies and procedures. 

 

The policy provides assurance that careers guidance is embedded within the College’s wider approach to 

safeguarding, inclusion and meeting skills needs, and that it is treated as a central contributor to learner 

progression, wellbeing and long-term outcomes. 

2. Statutory, Inspection and Policy Context 
The College’s approach to CEIAG is informed by statutory guidance on careers guidance and access for 

education and training providers issued by the Department for Education, reflecting the national 

expectation that all learners should have access to impartial, high-quality careers guidance that supports 

informed decision-making and awareness of the full range of progression pathways. 

This policy aligns with the Gatsby Benchmarks for Good Careers Guidance (2024/25 refresh), the Ofsted 

Further Education and Skills Inspection Toolkit (2025), and the Post-16 Education and Skills White Paper 

(2025). Collectively, these frameworks emphasise leadership ownership, consistency of learner 

experience, inclusion, destinations impact and the contribution of careers guidance to local, regional, and 

national skills priorities. 

3. Strategic Leadership and Governance 
Strategic accountability for CEIAG rests with the Director of Student Safeguarding, Behaviour & Attitude. 

This reflects the College’s view that careers guidance is inseparable from safeguarding, attendance, 

inclusion and learner wellbeing. 

 

Senior leaders use careers intelligence — including participation patterns, learner aspirations and 

destinations data — to inform decision-making across curriculum planning, student support and 

partnership activity. Where leaders identify patterns of disengagement, inequitable outcomes or weak 
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progression, they consider how careers guidance contributes to those issues and what adjustments are 

required. 

 

Governors are assured through structured reporting that enables them to scrutinise the quality, 

consistency and impact of CEIAG, ensuring that governance focus extends beyond provision to learner 

outcomes.  

 

Governors hold senior leaders to account for the quality, equity, and impact of CEIAG as part of their 

responsibilities for curriculum intent and strategic outcomes. 

4. Careers Framework and Gatsby Benchmarks 
The College’s careers programme is structured around the eight Gatsby Benchmarks, which provide a 

nationally recognised framework for good careers guidance. The benchmarks are used as a tool for 

evaluation and improvement rather than as a checklist of activity. 

 

Leaders use benchmark assessment to understand the typical learner experience and to identify strengths 

and areas for development, ensuring provision evolves in response to evidence and learner need. 

5. Learner Entitlement and Progressive Support 
The College is committed to ensuring that all learners have access to impartial careers information, 

opportunities to explore a broad range of education, training and employment pathways, and personal 

careers guidance delivered by appropriately qualified staff in line with recognised professional standards 

and ethical principles. 

 

Entitlement is progressive rather than uniform. The College avoids prescriptive models, focusing instead 

on timely, relevant and proportionate support. 

6. Inclusion, Equity and Targeted Careers Support 
The College is committed to ensuring that all learners can access impartial, high-quality careers education, 

information, advice and guidance, with particular attention to those who face additional barriers to 

progression. The College’s approach aligns with the Equality Act 2010, including its duty to anticipate 

needs and make reasonable adjustments so that all learners can access careers guidance. Leaders 

understand that learners’ needs and circumstances vary, and therefore entitlement to CEIAG is delivered 

equitably rather than uniformly. The policy recognises that learners who are disadvantaged, have SEND 

or high needs, are known or previously known to social care, have experienced disrupted education, or 

face other contextual vulnerabilities may require enhanced support in order to engage fully with 

progression activity. 

 

Careers guidance forms part of a wider approach to inclusion. Leaders use careers intelligence alongside 

information about attendance, engagement, safeguarding and learner need to build a rounded picture of 

typical experience and emerging risk. This allows the College to identify patterns, anticipate barriers and 

respond proportionately, ensuring that no group is systematically under-supported in preparing for their 

next steps. Provision therefore adapts to ensure learners receive timely, relevant and accessible guidance 

at points when it will have greatest impact. 
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The College seeks to broaden opportunities for learners whose access to social capital, employer 

engagement or progression networks may be limited. Leaders evaluate participation in encounters, 

workplace experiences and guidance conversations across cohort groups, identifying where additional 

brokerage or targeted support is needed to ensure parity of access. In doing so, the College aims to ensure 

that all learners, irrespective of background or starting point, have opportunities to develop their 

aspirations, understand available pathways, and make informed decisions grounded in accurate and 

unbiased information. 

7. Safeguarding and Learner Welfare 
Careers education contributes directly to the College’s wider safeguarding culture by helping learners to 

understand their options, make informed choices and plan safe, sustainable transitions. Uncertainty 

about next steps, repeated changes in intention, or disengagement from progression activity may indicate 

that a learner requires additional support. Careers information is therefore considered alongside pastoral, 

attendance and safeguarding intelligence to ensure that emerging concerns are recognised promptly and 

that support is coordinated effectively.  

 

Personal guidance is delivered in a way that promotes safety, respect and confidentiality. Where learners 

disclose concerns or where careers discussions identify potential risks, staff follow established 

safeguarding procedures and liaise with designated colleagues to ensure appropriate action is taken. 

Learners are supported to explore options that are realistic, aspirational and aligned with their welfare 

needs, and progression planning is adapted where circumstances indicate additional vulnerability or 

changing personal need.  

 

The College is mindful that some learners may require strengthened transition planning to ensure they 

move on safely and successfully. For learners with SEND or high needs, those with care experience, or 

those known to social care, CEIAG activity is coordinated with internal teams and external partners to 

support well-judged decision-making and continuity of support. Leaders review the suitability and 

sustainability of destinations to understand whether progression arrangements are supporting learners’ 

well-being, engagement and long-term outcomes. 

8. Provider Access and External Partnerships 
The College has regard to the statutory guidance relating to access for education and training providers 

(commonly referred to as the Provider Access Legislation). In this context, the College is committed to 

ensuring that learners have meaningful opportunities to engage with a broad and balanced range of 

providers, including higher education institutions, further education providers, apprenticeship and 

technical education providers. 

Access to external providers is planned and facilitated in a way that supports impartiality, informed choice 

and progression, and enables learners to understand the full range of academic, technical and training 

pathways available to them. Leaders ensure that provider access contributes to learners’ understanding 

of skills demand and progression routes, rather than operating as a standalone or compliance-led activity. 

Arrangements for provider access are kept under review to ensure they remain appropriate to the 

College’s context as a sixth form provider and continue to support equity of access for all learners.  A 

Provider Access Statement is available on our website. 
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9. Quality Assurance, Impact and Evaluation 
The effectiveness of CEIAG is evaluated through benchmark assessment, learner voice, destinations 

analysis and stakeholder feedback. 

 

Evaluation focuses on typical learner experience and informs self-assessment and quality improvement 

planning. 

10. Review and Continuous Improvement 
This policy is reviewed regularly to ensure continued statutory compliance and alignment with national 

policy and inspection frameworks. 

 

Review findings inform leadership reflection and governance oversight. 
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APPENDICES 
 

These appendices provide supporting assurance evidence for the College’s CEIAG Policy. They are 

designed to support governance oversight and inspection scrutiny by clarifying how leaders evaluate 

quality, consistency and impact, and how careers intelligence flows through the College’s accountability 

structures. The appendices intentionally avoid procedural detail and do not replace operational delivery 

plans. 

Appendix A – Gatsby Benchmarks Assurance Framework 

Purpose: To demonstrate how the College uses the Gatsby Benchmarks as an improvement and assurance 

framework. The emphasis is on typical learner experience, equity of access, and measurable impact. 

Leaders use Compass+ alongside internal evidence to evaluate progress, identify gaps and determine the 

most appropriate improvement response. 

 

Gatsby 
Benchmark 

What “Good” 
Looks Like at 
LSFC 

Primary Evidence 
/ Measures 

Leadership 
Review & 
Response 

Governor Assurance 

1. A stable 
careers 
programme 

A coherent, planned 
programme 
embedded within 
curriculum and 
student support 
systems; clear 
leadership ownership 
and oversight. 

Annual careers plan; 
Compass+; student 
survey trends; 
participation data 
across cohorts. 

Termly SLT review of 
Compass+ and 
delivery intelligence; 
targeted 
improvement actions 
where 
consistency/impact is 
weak. 

Termly QA dashboard 
summarising progress, 
risks and mitigation; 
annual CEIAG assurance 
statement. 

2. Learning from 
career and labour 
market 
information 

Learners access and 
use current labour 
market information 
(LMI) and pathway 
intelligence to inform 
choices, including 
local/regional skills 
priorities. 

Tutorial/curriculum 
sampling; learner 
voice; destinations 
and intended 
destinations; LMI 
usage 
prompts/resources. 

Leaders evaluate 
whether learners can 
articulate informed 
choices; strengthen 
LMI integration 
where gaps are 
identified. 

Governors review learner 
understanding indicators 
and destinations patterns 
aligned to skills priorities. 

3. Addressing the 
needs of each 
learner 

Careers guidance is 
equitable: learners 
with additional 
barriers receive 
enhanced support; 
no group is 
systematically under-
served. 

Equity analysis of 
participation and 
guidance uptake; 
destinations by 
cohort; NEET-risk 
tracking; inclusion 
monitoring. 

SLT reviews 
differential impact 
and adjusts 
targeting; ensures 
interventions narrow 
gaps, not widen 
them. 

Inclusion-focused 
reporting highlighting any 
participation/outcome 
gaps and leadership 
response. 

4. Linking 
curriculum 
learning to 
careers 

Curriculum areas 
routinely connect 
learning to 
progression routes 
and skills; careers is 
understood as a 
whole-college 
responsibility. 

Curriculum mapping; 
curriculum/lesson 
visit notes where 
appropriate; staff 
CPD evidence; 
learner voice. 

Leaders review 
consistency across 
areas; strengthen 
staff development 
and curriculum 
planning where 
linkage is weaker. 

Curriculum assurance 
reporting includes careers 
linkage narrative and 
improvement actions. 

5. Encounters 
with employers 
and employees 

Learners have 
meaningful and 
varied employer 
encounters that build 
understanding of 
work, skills and 
employability 
expectations. 

Participation/coverag
e data; learner 
evaluation; employer 
feedback; quality 
indicators 
(preparation/reflecti
on). 

Leaders review 
quality (not volume) 
and address gaps in 
variety/meaningfulne
ss; refine partnership 
mix. 

Employer engagement 
summary (quality and 
reach) and any identified 
risks/mitigations. 
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Gatsby 
Benchmark 

What “Good” 
Looks Like at 
LSFC 

Primary Evidence 
/ Measures 

Leadership 
Review & 
Response 

Governor Assurance 

6. Experiences of 
workplaces 

Learners access safe, 
purposeful 
workplace 
experiences that 
develop insight and 
readiness; 
safeguarding is 
integral. 

Completion/participa
tion; learner 
reflection; 
safeguarding 
checks/risk 
assessments; 
placement/provider 
feedback. 

Leaders review 
typical experience, 
safeguarding 
assurance and 
differential access; 
strengthen 
brokerage/support 
where needed. 

Safeguarding-aligned 
reporting on workplace 
learning, including any 
concerns and actions 
taken. 

7. Encounters 
with further and 
higher education 

Learners receive 
balanced, meaningful 
encounters with HE, 
FE, apprenticeships 
and training 
pathways, enabling 
informed choice. 

Participation by 
cohort; learner voice; 
progression 
intentions; event 
evaluations. 

Leaders review 
whether encounters 
widen horizons and 
support realistic 
aspiration; address 
any pathway bias. 

Progression route analysis 
and assurance that 
learners access the full 
range of pathways. 

8. Personal 
guidance 

Learners can access 
impartial personal 
guidance by 
appropriately 
qualified staff, 
proportionate to 
need and timed to 
decision points. 

Guidance records; 
learner feedback; 
uptake by cohort; 
casework sampling 
where appropriate. 

Leaders review 
quality and equity of 
access; adjust 
capacity/targeting 
where patterns 
indicate unmet need. 

Annual review of 
guidance quality and 
access; governor scrutiny 
of any gaps and 
leadership response. 

 

Appendix B – CEIAG Governance and Reporting Map 

Purpose: To set out how CEIAG is governed and how careers intelligence is used for oversight, challenge 

and improvement. This map shows line of sight from learner experience to leadership decision-making to 

governor assurance. 

 

Level / Forum Primary Focus Key Questions / 
Challenge 

Typical Outputs / 
Evidence 

Operational (Head of 
Department / Careers 
Leader / Careers Team / 
Tutors & Curriculum) 

Consistency and quality of 
learner experience; 
participation and 
coverage; partnership 
coordination. 

Are learners receiving a 
consistent offer? Where 
are gaps by 
cohort/subject? What is 
feedback telling us? 

Compass+ updates; 
participation tracking; learner 
and partner feedback 
summaries; guidance uptake 
snapshots. 

Senior Leadership Team 
(incl. Director of SBA) 

Impact, equity, 
safeguarding alignment 
and contribution to 
progression outcomes. 

What does destinations 
and participation data 
show? Which learners are 
not benefiting equally? 
What is our response? 

Termly CEIAG QA dashboard; 
equity and destinations 
analysis; risk/mitigation notes; 
decisions/actions logged. 

Governance 
(Committee/Corporation 
reporting) 

Strategic assurance and 
scrutiny; evaluation of 
impact and risk. 

Are we improving 
outcomes and narrowing 
gaps? How do we know 
typical experience is 
strong? What are leaders 
doing where it isn’t? 

Termly assurance reporting; 
annual CEIAG assurance 
statement; destinations trends; 
recorded challenge and actions. 

Annual Self-Assessment 
& QIP Cycle 

Whole-provider 
evaluation and 
improvement planning. 

What has been the impact 
this year? What must 
improve next year and 
why? 

Self-assessment narrative; QIP 
priorities; annual Compass+ 
summary; destinations and 
equity report. 
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Appendix C – Learner Entitlement and Equity Framework 

Purpose: To clarify how entitlement is delivered equitably rather than uniformly, and how targeted 

support is used to remove barriers to progression. This framework supports leaders to evaluate whether 

additional support is improving outcomes for learners who face additional barriers. 

 

Learner Group Core Entitlement (All 
Learners) 

Enhanced / Targeted 
Support (Examples) 

How Impact Is Evaluated 

All learners Access to impartial 
careers information; 
exposure to a broad range 
of pathways; 
opportunities for 
meaningful encounters; 
access to personal 
guidance. 

— Learner voice; participation and 
destinations overview; Compass+ 
progress. 

SEND learners As above. Supported transitions; 
additional guidance 
touchpoints where 
needed; accessible 
materials and reasonable 
adjustments. 

Uptake and destinations by cohort; 
learner confidence measures; 
review of progression 
appropriateness. 

Learners 
experiencing socio-
economic 
disadvantage (incl. 
FSM where 
applicable) 

As above. Targeted mentoring; 
support to access 
experiences that broaden 
horizons; practical advice 
on finance and logistics of 
progression. 

Participation in key encounters; 
destinations by cohort; gap analysis 
over time. 

Care-experienced / 
CLA learners 

As above. Priority guidance and 
advocacy; coordinated 
planning with support 
services; strengthened 
transition support. 

Progression stability and sustained 
destinations; individual case review 
themes (where appropriate). 

Learners at risk of 
becoming NEET / low 
engagement / 
persistent absence 

As above. Intensive careers 
intervention integrated 
with 
attendance/safeguarding 
systems; fast access to 
guidance; supported 
progression planning. 

Reduction in NEET risk indicators; 
engagement and destinations 
outcomes; tracking of intervention 
impact. 

 

Appendix ownership and review 

These appendices are reviewed alongside the CEIAG Policy. Updates reflect changes in national guidance, 

inspection frameworks, labour market context and College evaluation findings. 

 


